METOAbI NMPENOAOABAHUA
C COBPEMEHHOW NEAATOM'M4YECKOW TOYKU 3PEHUSA

Nioapmunna babak

Yunsepcuter Ynncana, LLseuuns

BBELEHWE: YCTOMYMBOE PASBUTUE
N OBYYEHUE

Moyemy Mbl roBopmM 06 06pasoBaHnn Npu 06-
CYXAEHUN YCTOM4YMBOro passutua? Paccmartpu-
Basi yCTOM4YMBOE pa3BMUTUE, MHOIME OCTaHaBIMBA-
IOTCS Ha 3KOJIOrMYECKOM acnekTe, OCTaBnssa 3KO-
HOMWKY M 0OLLECTBO B cTOopoHe. OgHako BaXHO
MOMHUTb, YTO KOHLEMUMSA YCTOMNYMBOro pa3BuUTuUs
COCTOUT U3 TPex KOMMOHEHTOB, KOTOpbIE Mpefn-
CTaBJ/IEHbl HA C/IedyIOLLEN CXEME.

OGuecTBO

O6pa3oBaHue SBNSETCH BaXHehwum @akTo-
POM, KOTOPbI BNMseT Ha obuwecTBo. xXoH [bton,
M3BECTHbIV NMPOrpecCuBHbLIN Neaaror, cyuTas, Y4To
obpasoBaHue ABASETCS OAHVMM W3 OCHOBHbIX Me-
TOA0B coLmanbHOro nporpecca v pedopm (Bowen,
Hobson, 1974). Ecnu Mbl XOTUM 3MEHUTbL 00LLe-
CTBO, Mbl JOJIKHbI Ha4aTb C 00pa3oBaHus. Ecnuv mbl
XOTUM MOCTPOMUTL YCTOMYNBO-Pa3BUTOE OOLLECT-
BO, C/iefyeT BKJIOYMTb 06pa30BaHne B KOHLLEMNLMIO
ycTtonumeoro passutus. MNMpodeccop Marikn Cko-
noc, 3aHMMalowmiics Bonpocamu 00pasoBaHus
AN yCTOMYMBOro pasBuTus, NPeacTaBnsieT KOH-
Lenuuio yCTOMYMBOro PasBuTUS B BUAE NUPaAMU-
Obl, B OCHOBE KOTOPOIi NexunT obpasoBaHme n KO-
Topasi BbINaauT cneayowmm obpasom (Scoullos,
Malotidi, 2004, p. 21):

D
Okpyxaiowas cpeaa

O6pa3oBaHue
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B coBpemeHHo 0b6pas3oBaTesibHOM CUCTEME CY-
LecTByeT koHuenuus Obpa3oBaHve AJ1s1 YCTOMYM-
BOro pas3BuTys, KOTOpPasi KaCaeTCHd He TOJIbKO OKpY-
Xarowlen cpepl n akonorvn. Vigeqa sakniovaetcs B
TOM, 4YTO copepxaHue u dopMbl 06pa3oBaHus
DOJMKHBI UBMEHUTBLCS Tak, YTO YCTOMYMBOE Pa3BuUTnE
CTaHeT eOVHCTBEHHOW anbTepHaTtMBol ans Oyny-
Lyx nokoneHunin. KoHuenumsa ObpasoBaHus ans yc-
TOMYMBOrO BKJIOYAET B CEOS MEXONCLMMIIVHAPHDI
1N KOMIMJEKCHbIV NOAXOL, CBSA3b MECTHbIX MPOobnemM ¢
rnoGasibHbIM KOHTEKCTOM U T. A. OgHaKo aTa cTaTbs
OyaeT NocBsLLEeHa YNCTO Negarormyeckmm npobne-
MaMm, TaknM, KaK pa3BuUTne KPUTUHECKOrO MblLLe-
HUSE 1 00yYeHVe peLleHnto Npobnem, 1cnosib3oBa-
H1e pa3HOooOpa3HbIX METOA0B 00y4YeHUs.

TEOPUIN OBPA3OBAHNA

Jvckyccuio 0 pasnnyHbix MeTodax obyvyeHus
cnenyeT HayaTb C pasroBopa O Teopusix 06paso-
BaHus. lNMoHMMaHWe Bcero npouecca obpas3osa-
HUS, MEXaHNU3MOB 00y4YeHUs1 1 NpenoaaBaHns 3a-
BUCUT OT TEOPUU, MOJIOXKEHHOWN B OCHOBY.

CeropgHa Hanbonee pacnpoCTPaHeHHbI noa-
Xo[4, K TeopusMm o6pa3oBaHns MPOTUBOMNOCTaBASET
Teopuio TpaHchopmMaunm KOHCTPYKTUBUCTCKOWN
TEOPMM 1 HA OCHOBE AaHHbIX TEOPUI onpenenset
Mogenn obpaszoBaHus. TEM HE MeEHee B HacTosi-
Lee BpeMs Kak B 3anagHomn, Tak 1 B BOCTOYHOW Ne-
[arorn4yeckon Hayke MHOrve npenogasatenn Bce
eLe CUYMTAIOT, YTO OCHOBHOM crnocob obyyeHus —
3TO NpsimMas nepegaya 3HaHWM OT npenoaaBaTens
K CTYAEHTY. IMEHHO MO3TOMY NeKLUMN SBASIOTCS
OCHOBHOW dOpMON 00y4YeHUs, a NMUCbMEHHbIE U
YCTHbIE 9K3aMeHbl — OCHOBHOM (POPMOI NPOBEPKMN
M OLEHKM 3HaHWUI. 3anoMUHaHMe, a He MOHUMaHne
HeobXoAMMO AN OOCTUXKEHUs peaynbrata. Bos-
HarpaXXaeHns 1AM HakasaHus — OCHOBa MOTMBA-
umm cTyaeHToB. OTNpaBHOM TOYKOM TEOPUM TPAHC-
dopmaumn cunTaeTcs NpeacTaBieHmne 0 TOM, 4TO
3HaHUS O MUPE ABNSIIOTCS CTaTUYECKUMN N PUKCU-
POBaHHLIMU U OOMXKHbI OblTb MPUHATLI KaK HEYTO
camo cobon pasymeiouleecs. Takum oOpasom,
y4uTenb nepenaeT 3HaHUS 1 MOHATUS, HAKOMJIEH-
Hble B Te4eHne CToNeTunin. 9ta moaens obpal3osa-
HVS HAa3bIBAETCS MOAENb «Nepeaayn».

KOHCTpyKTMBMCTCKasa Teopus, LUMPOKO npona-
raHgupyemas B 3anafiHomM obpa3oBaHun, UCXOAUT
N3 MOJIOXEHNS O TOM, YTO 3HAHUS aKTMBHO KOHCT-
PYVPYIOTCH 4E/0BEeYECKMM pasyMoM. HoBble 3Ha-



HWS1 CTPOSATCS HA OCHOBE YXX€ UMEIOLLMXCS 3HAHWNIA U
naen. MmaeHas Lenb 06pa3oBaHMs C TOYKM 3PEHUS
3TOV TEOPUM — Pa3BUTUE Y YUaLLIMXCSI CMOCOOHOCTU
MbICnnTb. [aBna, MNepkuHC pasnmyaeT gga NoHATUS:
rnybokoe M MoBEpPXHOCTHOe noHuMaHune (Feden,
Vogel, 2003, p. 13). OH yTBEPXAAET, YTO B PE3Y/ib-
TaTte MOBEPXHOCTHOrO M3Yy4eHUs BO3HUKAIOT 3Ha-
HWS1, KOTOPbIE MOTYT ObITb JIErKo 3abbIThl, B TO Bpe-
Ms1 Kak «rTy6oKoe NoHMMaHe CBA3aHO C yXKe UMEto-
LMMKNCS 3HAHUSAMU. N Mbl HE TONBKO HakarnBaem
3HAHWUS, HO CMOCOOHbI MOHUMATb U MPUMEHSTb UX
no Mmepe HeobxoanumocTun» (p. 14). CnegoBaTtesnbHO,
noA, onpeneneHnemM KOHCTPYKTUBMUCTCKOM neaaro-
MK MOHMMAaeTCsl «Co34aHne B KJlacce YCJI0BUN,
opraHu3aums AesaTeNbHOCTU N UCMOJIb30BaHNE Me-
TOO0B, KOTOPbIE OCHOBAHbI HA KOHCTPYKTUBUCTCKOW
Teopumn 0ByyeHus!, a Takke NocTaHOBKa Lienewn, Ko-
TOpble HamnpaeBfiEHbl HA Pa3BUTUE CTYOEHTOB, UX
rnybokoe NoHMMaHue NpeagMeTa, a Takke Ha pa3Bu-
TVE MbILLNIEHUS], KOTOPOe Heobxoammo ans oyay-
Lero obyyeHus» (Richardson, 2003, p. 1627).
AHanornyHble uaen npencraBneHbl JXKOHOM
Burrcom u KatpuH TaH B kHUre «Teaching for quality
learning at university: What the student does»
(«MNpenogaBaHMe Onst KAYECTBEHHOro 00y4YeHus B
yHuBepcuteTe: Yto penaioT ctyaeHTbl», 2007).
Kpome 0b6cyXaeHns BOMpPOCOB O MOBEPXHOCTHbIX U
rnybokmx noaxoaax K obyyeHuio (p. 22-29), burrc
1 TaH 60MblLLOE BHMMaHWE yaoensitoT o6pa3oBaHMio
B uenom. OHM cuumTaloT, B chepe obpasoBaHus
OOJMKHbI MPON30NTN N3MEHEHUS], KOTOpble Obl Mo-
CTaBWIM CTyAEHTa B LLEHTP 3TON chepbl. OCHOBHOM
BOMPOC, KOTOPbLIM crieayeT 3agaBaTbCs Npu pac-
CMOTpEeHUn 06pas3oBaHus, 3aKloHaeTcsl He B TOM
Y7o genaert yuntens/npenogasaresib?, a B TOM Y1o
Aenaet crygeHT/yyawmica? B COOTBETCTBUMU C
3TVM aBTOPbI ONUCbLIBAOT HE METOdbl NpernoaaBa-
HWS1, @ COBMECTHYIO AeSATe/IbHOCTb 00y4atoLero u
obydaemoro (aHrn. Teaching/Learning Activities).
Preston D. Feden un Robert M. Vogel B kHure
«Methods of teaching...» («MeTogbl npenogasa-
Hus...», 2003) cpaBHMBalOT ABe Teopun (p. 35):

TpaanumoHHas
nosegeH4yecKkas Teopusi

O06y4eHune — 3To HakonneHme
MHbOPMAaLIMM 1 HaBbLIKOB

CoBpeMeHHast KOrHUTUBHas
Teopus

O6yuyeHune npeactaBnset
co60i4 LLeNIoCTHBIN npoLecc,
ropasfo 6onblue, 4Yem
HakonneHme nHdopmaunm

Yuntenb MOXeT nepegatb
3HaHWS HEMOCPEeaCTBEHHO
yyawmmces

O6y4aloLniics akTUBHO
KOHCTPYMPYET CBOW 3HaHWA U
NMoHVMaHne

O6y4eHre NpoxoanT BO
BpeMs B3anMOLENCTBUSA
npenogasaTtens 1 yyaulerocs

O6y4yeHue aBnseTcs
coumanbHbIM MPOLECCOM
1 npegnonaraet
COTPYAHNYECTBO

Ocoboe BHMMaHMe
yoensieTcs obecnevyeHunto
oby4eHus

Ocoboe BHUMaHMe
yaenseTcs npenofaBaHuio
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Mon PamcpeH (Ramsden, 2003) npepgnaraet
cneayoLLyo Knaccudbukaumio aas onnucaHus posnm
npenogaBaHns B yHMBEPCUTETCKOM 00pa30oBaHuN:
1) npenogaBaHne Kak nepegada WHGOpPMaLUN,
2) npenogaBaHne Kak opraHm3auus AesaTelbHOCTH
CTyOeHToB, 3) npenogaBaHue kak obecrnedyeHue
006y4eHNs1 (M3yyeHus).

TWNbI NPENOLABATE/IEN

CyLLecTBYIOT pasnuyHblie TUMbl NpenogaBaTe-
nemn, nx paboTta 0CHOBaHa Ha pa3HbIX TEOPUSIX, OHU
NCMONb3yT pasnnyHble MeTodbl U CTUAU U T. 4.
J. Biggs, C. Tang (2007, p. 16—-19) onpenensatoT
TPW YPOBHS npenogaBaTenen B 3aBUCUMOCTU OT
HanpaBneHus Nx 0esaTenbHOCTU:

YpoBeHb 1: Y10 npeactaBnsiet cobon cTyaeHT

B nepBylo ouyepedb npenogasaTtesls Aenaer
pasnuune Mexay CTyAeHTaMu: eCTb XOpoluve U
nnoxve. BaxHeliwaa 3amaya npenogasaTens —
3HaTb mMatepuan U OOHECTU ero A0 CTYOEHTOB.
0653aHHOCTbL CTYOEHTOB — MOCellaTh JIeKLuu,
BHMMATESNIbHO ChylaTk, Aenatb 3anucu, 4ntaTb
nuTepartypy v T. a. CnocoBHOCTU CTYOEHTOB ABNSA-
IOTCA OCHOBHbLIM (pakTOpOM. YuebHasa nporpamma
npencTasngeT coboi nepeyeHs NPeaMeToB 1 TEM,
nanaraembix npenogasaTenaMu, a 3aTemM MoBTo-
psAeMbix cTyaeHTamu. Ecnu cTyoeHTbl He yyaTcs,
9TO0 NOJSIHOCTbIO MX BMHA.

YpoBeHb 2: HYTo aenaet npenoaaBsartesib

MpenogaBaTen 3TOro ypoBHSA COCPea0TOYEHbI
Ha TOM, YTO OHM AenatoT. ITa To4Ka 3PEHUS Ha Npe-
noaaBaHve No-npexHeMy OCHOBbLIBAETCS Ha nepe-
nade 3HaHwui. MNMpenopgaBaTenb OTBETCTBEH 3a TO,
4yTOObl OOHECTM 3HaHWSA OO0 CTyoeHToB. 3agadva
npenogasaTens HanTn bonee apPeKTUBHbIE CMO-
coObl 1 MeToabl 00y4eHus. OBy4eHne 3aBUCUT OT
TOro, HACKOJIbKO XOPOLU yunTenb. Ml ecnm cTyaeHThl
He y4aTCsl, 3TO NOJIHOCTbIO Er0 BUHA.

YpoBeHb 3: YTo genaet CTyaeHT

TpeTuii ypoBeHb NpeacTaBnseT cobon Moaenb,
KOTOpasi OPMEHTUPOBAHa Ha CTyaeHTa. [MoaTomy
rnaBHas 3ajada rnpenopaBaTens 3ak/io4yaeTcs B
obecnevyeHnn M nopaepxke 0b0ydYeHUs/y4eHus.
MpenopgaBaTtenb B CBOel paboTe O0/IKEH MCXO-
OWUTb U3 TOro, 4TO AenaTb CTyaeHTaMm, 4Tobbl O0-
OuTtbca Heobxoaumoro peaynbtata. lNpenopasa-
TeNb O0J/KEH 3a[aBaTbCs BOMPOCOM, MOHUMAKOT
JIN CTYAEHTbI, M HAXOAUTb CrOcoObl, CNOCOOCTBYIO-
LME MOBbLILWEHNIO YPOBHS MOHUMaHUSA. WHbIMK
cnoBamMu, NpenogaBaHne A0MKHO CTUMYJIMPOBATb
oby4yeHue.



B3AMMOCBA3b MNMPEMOOABAHNA
N OBYYHEHUA

MpuHUMasa BO BHMMaHME TPETUI YPOBEHb, Ha
KOTOPOM rpernogasaHmne OOMKHO obecnedunsaTb 1
CTUMYNNPOBAaTb 0OY4YEeHMe, MOXHO COENaTh BbIBOL,
0 TOM, YTO 3TV ABa NPOLIEeCCa TECHO B3aMOCBA3a-
Hbl. [OSTOMY HEKOTOpbIE WUCTOYHMKM, @ MMEHHO

J. Biggs, C. Tang (2007, p. 55-57), paccmaTtpuBatoT
He MeToAbl NpenoaaBaHns N METOAbl 00y4YeHUs OT-
0EenbHO, a BBOAAT KOMMeKCHoe noHsTue Teaching/
Learning Activities, koTopoe 0603Ha4aeT COBMECT-
HYI0 AesaTeNlbHOCTb 00y4YatoLLLEero 1 oby4aemMoro.
OcHOBHas1 naesa NpeacTaBi€HHOW CXeMbl 3a-
K/lo4aeTcss B TOM, YTO MPOLLECC MnpenogaBaHus
OOJIKEH NPUHMMATb BO BHUMaHMe 0bydeHue.

lMpénopasamye 3HaHus
YMeHus
ObyuyeHne \ \O6yqu|/|e MoHumaHne

MOBEPXHOCTHbIV U IYBOKMIN MOAXOA,
K OBYHEHUIO

Mocne obcyxaeHns nogxoaa npenogaBatenemn
K MX 0esATeNlbHOCTM cnenyeT 006paTnUTbCs K CTYAEH-
Tam 1 X OTHOLUEHUIO K 00y4eHmto. MOXHO Bbiae-
JINTb ABa OCHOBHbIX NOAX0Aa:

A. loBepxHOCTHbIV rnoaxos. MaBHasi 0COOEH-
HOCTb 9TOro NOAXo0Aa 3ako4aeTCs B TOM, YTO Xe-
NlaHWe CTYAEHTOB — 3TO XenaHme CrnpaBuTbCA C 3a-
JayamMu kypca, npunarasg MUHUMasbHbIE YCUINS.
3anomMuHaHue 1 BOCnpou3BegeHne ¢GakToB 3a-
4acTylo BblOAETCS 32 NOHUMaHME, KOTOPOE, B CYLLL-
HOCTW, Tak 1 He npoucxoaunT. o cnosam J. Biggs,
C. Tang (2007, p. 23), CywecCTBYIOT HEKOTOPbLIE
dakTopbl, KOTOPbIE CTUMYMPYIOT MPUMEHEHMUE
CTyAEeHTaMM Takoro noaxoaa:

« XenaHne noayyYnTb 3a4€T MUHUMAsbHbIMU
ycunnamm. Takoe OTHOLLIEHME MOXET BO3HUKHYTb,
HanpuMep, Npu U3y4eHUn npegmeTa, HEe UMELD-
LLLero OTHOLLEHWE K OCHOBHOM Nporpamme oby4e-
HUS.

+ HeHay4Hble NpMopuTETbI, NPEBbLILLAIOLLNE Ha-
YUHbIE.

+ HepoctatoyHoe BpeMms; CAULLKOM GonbLume
HarpysKku.

+ HenpaBunbHOEe NoHMMaHne TpeboBaHUin Kyp-
ca 1M NporpamMmbl B LIESTIOM.

* LIMHMYHOE OTHOLLEeHME K 06pa3oBaHMIO.

+ HecnocoBHOCTb NMOHMMAaTb KOHKPETHOE CO-
nepXxaHuve Ha rnmybuHHOM YPOBHE.

B ceoen kHure J. Biggs, C. Tang yTBepxaator:
«[epBblil War Ans ynyduweHus npenogaBaHus —
3T0 n3bexaHne GakTopoB, KOTOPbIE CTUMYTMPYIOT
NMOBEPXHOCTHbIN Noaxon kK odydyeHuio» (p. 24). Lle-
flecoobpa3Ho nepeduncnuTb GakTopbl, KOTOpble
cnepnyet nsberatb:

+ M3bupaTtenbHoe npenogaBaHue (Marepuan
n3naraeTcsi HaCTMYHO, BHYTPEHHSAS CTPYKTypa Te-
Mbl I BOMpPOCa TEPSIETCS).
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PeweHne 3apay

+ KOHTpOJIb 1 OLgHKa He3aBUCUMBbIX (PaKTOB, a
HE KOMMJEeKca 3HaHUM N YMEHUN (3K3aMEHbl NN
TEeCTbl, HanpaBJfieHHble Ha BOCMNPOU3BEAEHME Ma-
Tepuana).

+ MNpenogaBaHne, NooLWpPSIOLLIEE LUMHN3M (Ha-
npuMep, yTeepxaeHue: «d He nobnio npenoaasa-
HMUS 9TOr0 CKY4YHOro pasgena, HO Mbl OOXKHb
NPONTUN 3Ty TEMY»).

+ HepocTtaTto4yHoe BpeMs Ans BbINOJIHEHUS 3a-
OaHus.

+ Oxupaemblli pesyabrat 3aHmxkeH («3T1o
C/IMLLIKOM TPYAHO, Bbl BCE PABHO HE CMpPaBUTECH»)
(p. 23-24).

B. My6okuii noaxoa. Myboknii noaxon, K oby-
YEHWIO XapakTepu3yeTcsl XenaHuem CTyaeHTa
NOHATb N pewwnTb 3agady. MNpun NoHMMaHUM 1 ak-
TUBHOM PELLUEHUM 3a[ay 3a0elCTBYOTCSA KOMHU-
TUBHbIE MPOLLECChI BbICOKOrO YPOBHS. CTyOeHThI
3anHTEepecoBaHbl M MOTUBMpPOBaHbI. Korga crty-
OEHTbl OLLYyLLIAOT MOTPEOHOCTb B 3HAHWMW, OHM aB-
TOMATMYECKM MbITAOTCA COCPEAOTOYMTLCS Ha
3HAYEeHUSAX, OCHOBHbIX MAOEsX, NPUHUMNAxX N T. M.
MpyMmeHeHne 3Toro noaxoga CTUMYMPYIOT cle-
ayowme pakTopsbl:

+ HamepeHune pelwiatb 3agady ¢ NOHUMAHNEM U
Hagnexawmm obpasomM. Takoe HaMepeHne MOXET
BO3HUKHYTb N3 NIOOOMBLITCTBA WM OT PELUNMOCTU
npeycnesaTtb.

« CooTBeTCTBYIOLLME HA30BbIE 3HAHUS.

+ MpegnoyteHne 1 cnocobHocTn ans paboThbl
Ha KOHLENTyasrlbHOM YPOBHE, a He Ha YPOBHe aeTa-
newn (Biggs, Tang, 2007, p. 24-25).

HecomHeHHO, cnepyeT o6paTnTb BHUMaHME Ha
dakTopbl, KOTOPbIE CTUMYNNPYIOT ry6oKMiA noa-
XO[, CTYAEHTOB K 0OY4YEeHMUIO.

+ MNMpenopgaBaHne TeMbl UK BONPOCa C CTPYK-
TYPHOW NO3MLNN.

+ MNpenoaaBaHve Ans NOyYeHUs OTBETHOM pe-
akuum CTy4eHTOB, HanpumMep, NyTem onpoca, pac-
CMOTPEHUS NPOBAEMBI.



+ NpenogaBsaHne, OCHOBAHHOE HA NMEIOLLIMXCS
y CTYOEHTOB 3HAHUSX.

+ YcTpaHeHue 3abnyXaeHni CTYAEHTOB.

+ OueHka BCeW CTPYKTYPbl 3HAHWIM, a He OT-
OenbHbIX PakToB.

- MpenogaBsaHVe 1 OueHkKa, KOTOpble NOOLLPS-
0T MO3UTUBHYIO pabo4ylo aTMochepy: CTYOEHThI
MOFyT oeNnaTtb OLUNOKM U YHUTLCS HA HUX.

- MpenogasaHve, NogyepkuBalroLLee rMyouHy
N3y4YeHusi, a He LWMPOTYy oxBaTa y4ebHOro marte-
puana.

+ Mcnonb3oBaHve METOLOB MpenogaBaHus u
OLLEHKM, HanpaBfieHHbIX HA LOCTUXEHME YETKO Ha-
MEYEHHbIX LLIener 1 pe3ynsTatoB Kypca uam npo-
rpammebl (Biggs, Tang, 2007, p. 25).

HEMY Mbl YHM 1 HTO OLIEHVBAEM:
YPOBEHb 3HAHUM

TakcoHomus Bnyma

OueHka

CuHTes

AHanuns

MpumeHeHne

MoHnmaHune

3HaHune

B 1956 r. benpyxamuH bnym Bo3rnasnan rpynny
NMCUX0JSI0roB, KoTopas paspaboTana knaccuduka-
LMIO YPOBHEN WHTENNEKTYyaNbHOro MOBeAEHUS,
BECbMa BaXHYIO0 B 00y4eHUN C COBPEMEHHON Me-
parormyeckor nos3vumu. bnym obGHapyxwun, 4To
okoso 95% BOMNpPOCOB B TECTAX, C KOTOPbIMU CTasl-
KMBAIOTCS CTYOEHTbI, NOCTPOEHbI TakK, YTO CTYAEH-
Tbl 324€NCTBYIOT Hanbosiee HU3KNI YPOBEHb WH-
TeNNeKTyasbHOro NoBeAeHNs, a UMEHHO: BOCMPO-
M3BOAAT MHGPOPMaLVIO.

«Bnym Bblgenmn WecTb YPOBHEN B paMKax Kor-
HUTUBHOIO OOMEHA: OT MPOCTOro 3anoOMUHAHUA
W y3HaBaHus GpakToB, Kak CaMOro HU3KOro YpoB-
HSl, K ©60slee CNOXHbIM N abCTPAKTHBIM MEHTaslb-
HbIM YPOBHSIM, HaMBBLICLUWIA N3 KOTOPbIX KilacCcu-
duumpyetca kak oueHka» (http://www.officeport.
com/edu/blooms.htm).

J. Biggs, C. Tang (2007, p. 72) paznuyatoT gek-
napaTtumBHble (onucaTesbHble) U QYHKLUNOHANbHbIE
3HaHusa. OHM onpenensioT AeknapaTMBHbIE 3HAHNS
Kak 3HaH1s 0 Bewax. ATo obLme 3HaHUS, KOTOpbIe
MO>XHO NPOBEPUTb U BOCMPON3BECTU. ITO, COBCT-
BEHHO, T€ 3HaHUS, KOTOPbIE MOXHO NOYEPrHYTb N3
KHUE, nekumi n T. 0. OCHOBHOe B OnpeaeneHuu

85

GYHKUMOHANbHbBIX 3HAHWIA — TO, YTO OHWU UCMOJb3Y-
IOTCS B AEATENbHOCTU N OCHOBbLIBAIOTCS Ha MOHWU-
MaHun. Kak yteepxpatot J. Biggs, C. Tang, ato
3HaHWS, KOTOPble BO3HMKAKOT B npenenax onbita
yqawmxcsa. Apyrumu cnoBamu, 3TO OeknapaTmB-
Hble 3HaHWs, NPUMeEHsIEMble Ha NMpakTuke, B pabo-
Te, T. €. Npu peLieHnn npobnem, NPOeKTUPOBaAHMN
CTPOUTENbLCTBA, MNAHMPOBAHUM OOYYEeHUs Wn
nposeaeHun onepaumnin (2007, p. 72).

Llenn v Bnapl nesatenbHOCTM B NpoLiecce oby4e-
HUS1 3aBUCAT OT TOrO, KAKOro poaa 3HaHUSIMWN Mbl
Obl XOTeNM CHabaMTb CTYAEHTOB.

LEN W MPEONONIATAEMbIE PE3YJILTATHI
OBYHEHUA

MpuHUMas BO BHMMaHWE, 4TO NpenogaBaHue u
oby4yeHne SaBNSIOTCS OBYMSI B3aMMOCBS3aHHbIMM
npoLieccamMm, OCHOBHOIM 3adayei npernogaBatens
CTaHOBUTCS y4eOHbIM npouecc. B cooTBeTCTBUN C
N3/IOKEHHBbIMW TEOPUSIMM O PA3JINYHBIX YPOBHSX
3HaHWN, cnenyeT Takke 00paTUTb BHMMaHWE Ha
Nnoaxon, K NoCTaHOBKE Liefien npenogaBaHusi/oby-
yeHusi. B coBpeMeHHOM negarorn4eckom Hayke no-
SIBNSIETCS1 HOBasi KOHUENUWS: pe3ysbrarbl 0byde-
Hus. J. Biggs, C. Tang BBOAST TEPMUH ripearnosa-
raemble pesysbtarbl 06y4eHus (Intended Learning
Outcomes). 9T1a KoHUeNuUMsa npu3BaHa eule pas
NOAYEPKHYTb, YTO MMAaBHOE — 3TO He NpenoaaBaHne,
a obyyeHue (y4yeHue), T. €. OeACTBUS, BbINOJIHAE-
Mbl€ HEMOCPEACTBEHHO CTyAeHTaMKn. Takum obpa-
30M, peayJibTaTbl 00y4eHns POPMYNIMPYIOTCH B Tep-
MUHaXx, BblpaXatolmMX TO, YTO CTYAEHTbl AOJIXKHbI
3HaTb, NOHUMATb, NMPUMEHATb N YMETb Aenatb Mo
OKOHYaHUW ornpeaeneHHoro nepuoga obydYeHus.
Pesynbratbl 00y4eHus GopMynmpyoTcs nocne To-
ro, Kak onpeaensieTcsl ypoBeHb 3HaHWUM, KOTOPbIN
cnenyet OoCTuyb. [lanee npencrtaBfieHbl rnarosbl,
KOTOpPbIEe MOTyT ObITb NOJIE3HbI NPY GOPMYINPOBKE
npeanosiaraemblx pe3ysibTaToB 00y4eHust.

YpoBeHb 3HaHWI: OpraHn30BaTh, yNopsaoinThb,
onpenennTb, NOBTOPWUTb, Ha3BaTb, NMOCTABUTb MO
NopsiaKy, 3anOMHUTb, BbISBUTb, BOCNPOU3BECTH.

YpoBeHb rnoHumMaHus: onucaTb, 06CyanTb, 00b-
SICHUTb, BblPa3nTb, ONPeaenTb, ykadaTb, OTHECTH,
npusHaTb, caenaTtb 0630p, BbIOpaTh, NEPEBECTN.

YpoBeHb npuMeHeHus: NPUMEHNUTb, BbIOPAThb,
NPOAEMOHCTPUPOBATL, MPOUIIIOCTPUPOBATL, MH-
TeprnpeTnpoBaTb, NPUMEHUTb Ha MpPakTUKe, pe-
LWUNTb, UCNONbL30BAaThb, HaNMcaThb.

YpoBeHb aHanm3a: aHanM3npoBaTb, OLEHNBATb,
BbIYMCNATb, KllaccnduumMpoBaTb, CPaBHUBATb, NPO-
TMBOMOCTaBUTb, MNPOAHAIM3NPOBATb, Pa3INyaThb,
n3yyartb, 3KCMEPUMEHTUPOBATb, 3a4aTb BOMPOC,
npoTeCTMPOBaTb.

YpoBeHb 06006LeHus/cCuHTE3a: OPraHN30BbI-
BaTb, coOpaTtb, COCTaBWUTb, MPOTUBOMOCTABUTb,



co3aaTb, NPOEKTUPOBaTb, pa3paboTaTb, PasBuTb,
dopMynmpoBaTtb, ynpasisTb, NAaHUPOBaTb, Noa-
roTaBnvBaTb, Npeanaratb.

YpoBeHb oueHku: oueHuBaTb, Ocrnapveartb, yT-
BepXaaTb, BblOpaTb, CpaBHMBATb, OTCTaMBaThb,
npeackasbiBaTb, 0TOMPaTh, noaaepxmeaTb (http://
www.officeport.com/edu/blooms.htm).

Kpome TOro, B COOTBETCTBMU C EBponenckomn
CUCTEMOIM nepeBoda W HaKOMJIEHUS  O4YKOB
(European Credit Transfer and Accumulation
System (ECTS)), nprHaTON BONLUNHCTBOM CTpPaH,
yyacTByloLWMxX B BonoHckoM npougecce, uenn Kyp-
Ca, BKJIIOYEHHbIE B 0PULMaNbHbIA MHPOPMALMOH-
HbI OOKYMEHT, AOJKHbI ObiTb CHOPMYIMPOBAHbI
Kak pesynbTatbl 00y4eHus.

Mpumep: O6Lme Lenn BbicLero obpa3oBaHus
B LlIBeumn B COOTBETCTBUN C LMKIaMu 06pa3o-
BaHwsl.

B cooTBeTCcTBUM C BONOHCKMM NPOLLECCOM BbIC-
Luee obpasoBaHme COCTOUT N3 Tpex LMKIIoB: 6aka-
naBpart, MarucTparypa u goktopaHTypa. [puBe-
OemM uuTtaTy u3 3akoHa O BbiCcLleM 0Opa3oBaHMK
LLBeunn (rmaga 1, pasgen 8, ot 1 auBapsa 2007 r.):

«Pazpen 8. lNepBbli ypoBeHb 00pa3oBaHUS
OOJIKEH ONMpaTbCsl HAa 3HAHWUS, KOTOPbIE CTYAEHThI
nprMobpeTatoT B CTAPLUNX KJlaCCax CpeaHelN LLKOSbI
B COOTBETCTBUW C HALUMOHAJIbHOM UK cneumanbHO
pa3paboTaHHOW NPOrpamMMon, UM COOTBETCTBYHO-
LuMe JaHHbIM 3HaHWS. MNepBbI ypoBeHb 06pa3oBa-
HUS OOJIXKEH pa3BMBaThb Y CTYAEHTOB CNOCOOHOCTb
[enaTb CAMOCTOSITENTbHYIO U KDUTUYECKYIO OLIEHKY,

CMOCOOHOCTb CaMOCTOSITENIbHO BOCMPUHUMATD,
dopmynmMpoBaTb U peliaTb NPobseMbl, a Takxe
obecneynTb rOTOBHOCTb CNPaBAsATbCA C M3MEHe-
HUSAMW B TPYO0BOM XXU3HW.

Pazpoen 9. Btopoii ypoBeHb 06pa3oBaHus A011-
XX€H OCHOBbIBbIBATbCSA Ha 3HAHWSAX, KOTOPbIE CTYy-
OEeHTbl NpruobpeTaloT B X04e NepBOro ypoBHsi 00-
pasoBaHUS, U COOTBETCTBYIOLLMX 3HAHUAX. BTO-
po ypoBeHb 00Opa3oBaHUSA [OOJSKEH BK/OYaATb
yrnybneHne 3HaHUN, HaBbIKOB M CMOCOBOHOCTEN,
NOJTy4eHHbIX Ha NEepPBOM YpOBHE. B gononHeHue K
TOMY, 4TO OTHOCUTCS K NePBO CTyneHn obpasoBa-
HWS, BTOPOM YPOBEHb AOJIXKEH CnocoOCTBOBATb
JanbHenwemMy pa3BuTUIO CNOCOOHOCTN CTYOEHTOB
CaMOCTONATENIbHO MHTErpMpoBaTh U UCMOJIb30BaTb
3HaHWS, paboTaTtb CO CJ/IOXHbIMU SBAEHUSIMU,
npobnemamm M cuTyaumsiMu, a Takxke pasBUTUIO
noteHumana CTyoeHTOB O/ NpodecCcnoHanbHOM
WM Hay4yHO-UCCNeaoBaTebCKOM OesaTenbHOCTH,
KoTopas TpebyeT HE3aBUCUMOCTU MbILLIEHUS».

«XOPOLLIEE MPEMOOABAHME»
N KAK 3TOIo 4OCTN4b

HayHem pasroBop 0O XOopoLwem npenogasaHmn
C Ka4ecCTB npenogaBartend nin ydntend: BO-nep-
BblX, KaK 3TV Ka4eCcTBa onpegendoT camMn rnpeno-
AaBatesin 1, BO-BTOPbIX, 4TO AyMalOT CTYOAEHTbI O
xopoweM npenogasartene. Kavyectsa xopoLlero
quTenﬂ/npeno,u,aBaTenﬂ onpegendarTca  npu-
MEPHO TakK:

1o MHEHWMIO yunTenen:

— OHTYy31asm

— 3HaHu4

— YeTkume uenm

— Ob6paTHas cBa3b

— do6poTa

— [JOCTYyNHOCTb

— PasHoo6pasve B npenogaBaHumm
— YeCcTHOCTb, 06BEKTUBHOCTb

MO0 MHEHMIO CTYOEHTOB:

— OHTYy31asm

— 3HaHusA

— Meparornyeckuii nogxomn,

— YecTHOCTb, OOBEKTUBHOCTb

— OTKPLITOCTb B 0OLLLEHMN CO CTYAEHTAMM

— YpoBeHb NpenogasaHns, aganTMpoOBaHHbIN
K YPOBHIO 3HAHUI CTYOEHTOB

— Pa3zHoobpa3ue B npenogasaHunn

(McTouHuk: Metep PenHxonacoH. Kypc nekuymii B YancaabCKOM yHUBEPCUTETE.)

Tenepb naBaiTe 601ee BHUMATENIbHO PACCMOT-
puM npenogasaHue. HekoTopble ¢akTopbl ABAS-
IOTCS HEOTHLEMJIEMOM YaCTbIO y4ebHOro npoecca
1 genatloT obydyeHne ycnewHbiM. B pganbHenwem
Mbl PACCMOTPUM CleaytoLLmMe BONPOCHI:

— CoumanbHO-NCUXONOrMYeCcKUii KnmmaT

— MoTtuBauusa

— PednektneBHoOe npenogasaHne

— AKTBaUMs CTYOEHTOB

CoumasibHo-ricuxonorndeckui - knumar.  Bo
BpemMsi popMasibHOro 1 HedopMasibHOro B3amMmMo-
OEeNcTBUa C y4alMMUCS/CTYOEHTaMu yduTens/
npenogasaTesib cCo3gaeT atMocdepy, KoTopas on-
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penenseT, Kak CTyAeHTbl YyBCTBYIOT cebs B npo-
uecce obyyeHus, — teaching/learning climate. 310
Tak HasblBaeMbl kiMMarT y4ebHOro npotiecca, Ko-
TOpbI, 6€3YCNOBHO, BUSIET HA TO, KaK y4aTCsl CTy-
neHTtol. Tak, Ayrnac Mak Tleprop (1960) onucan
Teopuio X n Teoputo Y OTHOCUTENBLHO KMarta B
MeHemkmeHTe. J. Biggs, C. Tang (2007, p. 37-39)
NPUMEHNNN 3Ty TeopUIo kK o6pa3oBaHmo. Cornac-
HO Teopuun X, CTYOEHTaM He cneayeT OOBEpPSTh,
OHU B NMPUHLINME HE XOTAT Y4UTbCA 1 OyayT NbiTaTb-
cs1 0OMaHyTb NMpy NepBo BO3MOXHOCTU. CTyaeH-
Tam crnenyeT YeTKO NOSICHATb, YTO HY>KHO Aenathb U
Y4uUTb, MOCELLAEMOCTb OO/HKHA MPOBEPSTLCS Ha



KaxkJom Nekumm, 3a XoAoM aKk3aMeHa crieyeT BHU-
MaTesibHO CneanTb. Takom KnmaT Bbl3blBaeT Hera-
TUBHbIE YYBCTBA Kak y npenogasaTtens, Tak 'y CTy-
OEHTOB N Kak CNneacTBue ABASETCS NPUYNHON Mo-
BEPXHOCTHOro 00y4yeHus. CornacHo Teopun Y,
CTYOEHTbl AOCTUraloT Hauyylux pPe3ysbTaToB,
KOraa oHM MMeloT cBOOOAY M BO3MOXHOCTb BbiCKa-
3blBaTb CBOM COOCTBEHHbIE CyXAeHusi. [Noceule-
HUe nekuuii He 06a3aTesibHO. AKTVMBHO MPUMEHS-
loTCa Takme GOpMbl, Kak AoMallHWe 3K3aMeHbl
N oueHka CBepCTHMKOB. CneactBMemM co3gaHus
KnMmaTa, CornacHo Teopun Y, ABNseTcs rnyobokuni
NoAxof, CTYAEHTOB K 00YyHEeHUI0/N3YYEHUIO U XOPO-
Line pesynbrarhbl.

Ha npakTuke knMmaT B knacce unv ayamtopumn
TAroTeEeT K OAHOW W3 Teopwuin, NpeacTaBeHHbIX
34ecb B 4Mctom Buae. banaHc nosepus n pucka
OOMKEeH nexaTb B OCHOBE noaxoda K Kanumarty
y4ebHOoro npouecca.

MoTtuBaums SBNSIeTCS BaXKHbIM aCMNekToM Kak
ONs CTYAEHTOB, Tak U anga npenogasartenen. Het
CTYOEHTOB, Y KOTOPbIX HET MOTUBALUMN: BCE CTYy-
OEHTbl XOTAT OCTUYb Yero-nmbo. NMoatomy 3agada
Y4UTENSE COCTOUT B TOM, 4TOObl 3anMHTEpPEcOoBaTb
yyawmxcs. Mo mHeHuio J. Biggs, C. Tang (2007,
p. 32), aBa ¢pakTopa BAMKAIOT Ha TO, YTO CTYAEHTbI
WM KTo-nmbo B MpUHUMNE 3aMHTEPECOBaHbl B
BbIMOJIHEHNM KaKON-1Mb0o paboThbl NN OCYLLECTB-
JIEHNU Kakoro-nnobo Buaa AesaTeNbHOCTU:

1) To, 4TO yvawmecs OenaoT, ABNSETCS BaX-
HbIM, T. €. UMEET ONnpeaeseHHY0 LeHHOCTb;

2) yyalmecs O0mKHbl BEPUTb B yCNex 1 A0oCTuU-
XEHMe LLeI BO BPEMS BbIMOJIHEHNS 3a0a4K.

OTO O4EBMOHOE YTBEPXAEHME O0KA3aHO Hayy-
HbIMW TeopusiMKU MOTuBauMn. BOT cTaHpoapTHble
npMMepbl OLWMBOK, KOTOPbIE A0MNYCKaKTCs NPeno-
naeatensamm: «9TOT pasfen He ABAFeTCs BaXHOW
4acTblo Kypca, HO Mbl BCE PaBHO OOJIKHbI MPONTU
39TOT MaTepuan» nan «3Ta YacTb Kypca aBnsgeTcs
[OBOJIbHO CJIOXHOW, HO CTYOEHTbl YHUBEpPCUTETA
OOJMKHbI CnNpaBuUTbCs. Bbicllee obpa3oBaHue He
ONs Tex, KTO He NoHMMaeT». KOMMeHTUpyS pesyib-
TaTbl M OLLEHKU, NpenoaaBaTesb OO/KEH B3BELUM-
BaTb 1 NPOAYMbIBaTb TO, YTO OH UMEET B BUAY.

CpaBHuTE 3aMevaHus NnpenogasaTens, JaHHble
CTYOEHTY, KOTOPbIA CnpaBuICa C 3afaHMEM: «Tbl
XOpOLLO pa3obpancs B 9TOM TeMe, He Tak n?» n
«Hy, Ha aToT pa3 Tebe noresno». CTyaeHT, KOTO-
pbIli HE CcrpaBuIICs C 3aJaHWEM, NMOJyYun crenyto-
LMe KOMMEHTapun: «3T0 ObI10 TPYAHOe 3adaHune,
HO eC/I1 Tbl NPUNOXWULLb HEMHOTO H0JbLLE YCUUNA,
BCE MONy4YnTCcs NpaBunbHO» unn «Kak Bceraa, Tbl
He caenan Toro, 4To TPeboBaNOCh AN PELUEeHNsI».
JaBasi HeraTMBHYIO OLIEHKY, Mbl «<yOMBaeM» UHTE-
pec 1 moTmBaumio. Tak 4TO KoY K MOTUBaLMM 3a-
KntoyaeTcss B TOM, 4TOObl He nuwaTb CTyOeHTOB
YBEPEHHOCTU B cebe, a nokasaTb, 4TO yyeba 1 Ha-
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y4yHas 0esATeNlbHOCTb SABASIOTCA 3HAYMMbIMWU U MO-
nesHbiMn. 1pyron BaXHbI aCMeKT 3akto4aeTcs B
TOM, 4YTO Y4uUTEeNb caM A0JKeH OblTb MOTUBUPO-
BaHHbIM, C TEM 4TOObI NepeaaTb 9TO YyBCTBO CTY-
neHtam. Ecnn npenopgasatenb cynMtaeT npeagmer
CKY4YHbIM 1 npenogaeTt ero 6e3 aHTy3nasma, CTy-
OEeHTbl HMKOrda He 3auHTEePEeCYOTCS, HUKOraa He
OyayT MOTMBMPOBAHbI U3y4aTb 3TOT NPeaMeT Uin
BOMpPOC.

PednexktnBHoe npenogaBaHue (OT  aHr.
reflective — CKNOHHbIN K pasMbllLIEHNIO, aHaNN3Y,
pednekcum) 3akoyaeTca B TOM, HYTO npenojasa-
TeNlb MOCTOSIHHO 3a[lyMbIBAeTCS O TOM, KaK YyJy4-
LWNTb CcBOO paboTy. OOHUMKM N3 OCHOBHbIX Xapak-
TEPUCTUK, OMNPEenenstolmX «XOPOLLEro y4ntens»,
NO MHEHWIO CTYOEHTOB, SBNSIIOTCH 0O bEKTMBHOCTb,
3HaHUA 1 pasHoobpa3ne MeToa0B NnpernoaaBaHus.
MpenopaBaTtenb O0MXEH NOCTOSAHHO aHaNn3npo-
BaTb CBOIO OeSATeNbHOCTb. [Py BO3HUKHOBEHWUU
npo6aem co CTyaeHTamMm He cneayeT BUHUTb TOJb-
KO MX: HY)XHO noaymatb O TOM, YTO MOXET ObITb
npuynHom aTmx npobnem. MNpenogaBaHue — 9TO
MHAMBUAyanbHasa paboTa, 1 Kaxablii yunTenb Aon-
X€H BblpabaTtbiBaTb COOCTBEHHbIE peLLleHus, Npu-
HMMas BO BHMMaHMe creunduky npegmeTta, ypo-
BEHb CTYAEHTOB U1 T. N. VIHTEPECHbI dakT: BO BCEX
3anagHbIX yHMBepcuTeTax CTYAEHTbl OLLEHUBAKOT
npenogaBaHne 1 cogepkaHne Kypca no ero OKOH-
yaHun. CTyaEeHTbI A0/KHbI OLEHUTb KYPC (CTPYKTY-
py, 06beM paboTbl, COAEPXaHMS U T. A.) 1 Npeno-
naartens (ero/ee ypoBeHb MOArOTOBKM, HaBbIKA
o6LeHns n ap.). Pe3ynbtaTbl OLEHKU, Kak npaBu-
10, y4ynTbiBalOTCS 3aBenylolmnm kadenpon mam
0eKaHOM M MOryT okasblBaTb B/IMSIHUE Ha 3aHsI-
TOCTb NpenogaBaTens Ha JaHHoOM kadenpe.

CoBpeMeHHbIN MpenogasaTeflb YHMBEPCUTETA
DOMKEeH 0TKa3blBaTbCHA OT Tak Ha3blBAeMOW «Tpa-
OVILMOHHOM TOYKN 3PEHMS» HA CBOO paboTy, Bbipa-
XaloLencs npuMmepHo cneayowen GopmynmnpoBs-
Kon: «{l Bbl4UTAN BCE NEKUMN, Jan Bce Heobxoan-
Mbl€ MHCTPYKUMN CTyAEHTaM, OHU UMEIOT KHUMU, U
3TO HEe MOe [eN0, Kaknm 06pa3oM OHK ByayT roTo-
Bbl K 9k3aMeHy». To, 0 4eM Mbl TOBOPUM Cenyac, 3170
noaxon, OPUEHTMPOBAHHLIV Ha CTyAeHTa, B KOTO-
POM OTNPABHOM TOYKOM ABNSETCS BONPOC: «HT0 Ae-
NaloT CTYOEHTbI M Kak OHUM yHaTCcs?», T. €. Kak NpoXo-
OuT npouecc yd4eHnsi. OTBETCTBEHHOCTb Npenoaa-
BaTens, cnegoBaTenibHO, 3aKio4aeTcs B TOM, YTO-
Obl coenaTtb 9TOT Npouecc 6onee apPeKTUBHbLIM,
nyTeM akTMBM3auum 00y4eHns CTYOEHTOB.

AkTuBu3aums. Kak akTmBm3mpoBaTb CTYOEH-
TOB? HYaCTUYHO Mbl OTBETUIN Ha 3TOT BOMPOC: MO-
TUBUPOBATb, NOKa3aTb LLIEHHOCTb 1 BAXXHOCTb TOrO,
4YTO OHM AenatoT, NOCTaBUTb YEeTKME Lenu u T. A.
Ewe oanH knioyeBon pakTtop — 9TO 3aCTaBUTb UX
NMOHATb TO, YTO OHW U3YYatoT, U HAYYUTb MPUMEHSTb
3HaAHUA Ha NMPakTUKe.



«CKaxu UM, 1N OHK 3a0yayT.

Mokaxu UM, 1 OHK BYAYyT MOMHUTB.

3acTtaBb Ux Aenatb, 1 OHU NONMYT».

Moatomy 3apada npenogaBaTenss COCTOUT B
TOM, 4TOObI BbIOMpPATbL ONTUMasibHble METOAbI AN
aKTUBN3ALMKM CTYOEHTOB M AN1S1 AOCTUXEHUS LIeNen
Kypca.

Cnenywowuii nepedyeHb 00beOMHSET MeToabl
npenoaaBaHns 1 BUAObl y4eOHOM AEATENbHOCTU:

« Jlekums

- CemuHap

+ MpynnoBoe obcyxaeHne

« Pabora B rpynne/komaHae

+ JKCKypCUs

- JTabopaTtopHas paboTa

HekoTopble MeToabl NO-MpexHeMy onpeaens-
loTCS Kak HoBaTopckume. K aTon rpynne MoryT 6biTb
OTHECEHbI crieayloLlme MeToapl:

+ MNpoekTHas paboTa

+ OByyeHMe Ha OCHOBE MPaKTUYECKUX NpuMe-
poB (Case-study method)

* Npob6neMHo-0pMEHTUPOBAHHOE 00yYeHME

+ 0OO6yyeHne cBepcTHUKOB (Peer tutorial/
teaching)

* Urpbl-cumynsaumm

« PoneBas urpa

+ AnctaHunoHHOe obydeHne

Henb3a yTBEpXaaTb, YTO HEKOTOpPble MEeTOoAbl
nyyule, 4em Apyrue, 1 4To Mbl LOKHbI UCKITIOYNTD,
K NpuMepy, BCe NeKUUM U 3aMEHUTb UX CEMMHApa-
Mun. B nepByto odyepenpb, NpenogasaTtesb A0JKEH
HaTKU onTUMalnbHbIN HAabOP METOMO0B, KOTOPbIN
OyneT cooTBeTCTBOBaTb LensM kypca. W camoe
rnaBHoOe, Bcerga noMHUTb, YTO akTUBHOE 0Oy4eHne
aBnseTcsa 6onee aPPeKTUBHBIM, HEM NACCUBHOE.

[aBainte paccmoTpum 6onee noapobHO ad-
(PEKTUBHOCTb HEKOTOPbLIX METOA0B.

Nekuwnsa

MHorpoa B COBPEMEHHOM 3anagHom negarornke
NleKUMM BOCMNPUMHUMAIOTCS Kak yCTapeBLUWA Me-
TOA, COOTBETCTBYIOLIMIA MOAENM NPSAMON Nepeaa-
4y 3HaHui. MNMoyemMy NpenogaBaTesib OO/KEH YK-
TaTb NIEKUUN, ECNN CTYAEHTbI MOTYT MPOYMTaTh He-
obxoammyio nuTepatypy camu? bonee Toro, npo-
LLeCC 4YTEHUSI COOTBETCTBYET MCUXOSIOrMYECKOMY
TeMNy CTYOEHTOB, TEMIM JIEKUMM COOTBETCTBYET
Temny npenogaeatens. Tem He MeHee, B CUITy pas-
JINYHBIX NPUYYH, NTEKUMS NO-NpPexHeMy OCTaeTcst
OCHOBHOW POPMOIi YHUBEPCUTETCKOro obpa3oBa-
HUs. NodyeMy cnenyeT COXpaHsTb NeKLmio Kak hop-
My 00y4eHnn? Jlekums Heobxoamma s BBeoeHus
B HOBbIV KYPC Wv pasaen, aNns pasbsaCHEHNS KO-
YeBbIX KOHLEMUWA UM Mpe3eHTaumm HOBbIX UC-
cnefoBaTesNibCKMX AaHHbIX. Kpome Toro, XxopoLlo
NOAroTOB/IEHHAs JNekuusi cnocobHa npodbyamTb
MHTEpEeC CTYAEHTOB K Bonpocy unm teme. Kak mbl
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MOXEM YNy4ylLInTb NeKUumn, caenatb nx bonee ad-
bEKTUBHBIMN? ITO MOXHO caenatb NyTeEM BKIO-
YeHUs B NNEKLUMIO 3NTIEMEHTOB AeMOHCTpaLuumn, apa-
marvsaumm, a Takxke 4epenoBaHusi cOOCTBEHHO
NEKUMN C HEOOJIbLUNMM MACBMEHHBIMN YIPaxHe-
HUSIMU, TPYMNOBbLIMU U MapHbIMU OOCYXKAEHWS-
mu. TlpeactaBneHHasi cxema MOSICHSET, novyemy
BaXXHO U3MEHSATb X0, NeKLUN:

A
JNexuys
|
Hayano KoHel,
A Nekums
MepepsbiB MepepbiB
1 1 [
>
Havano KoHnew,

Mo paHHbIM MUCCnegoBaHUS NMaMsaATU, YENOBEK,
Kak npaBwio, 3anoMnHaeT fydle nHpopmaumio,
NpeacTaB/IEHHYO B HAYane 1 KOHLE npe3eHTaumm,
NPOYMTAHHOIO TekcTa, YBUAEHHOW NpOorpaMmmbl U
T. 4. BOoT noyemy B uensax ynyyweHus pesynstaToB
YCBOEHUS y4ebHOro maTepuana crnenyeTt aenartb
HECKOJIbKO NEPEPBLIBOB B XOAE NEKLUMNN. ITO MOXET
OblTb NEpeMeHa, koraa CTyAeHTbl MOryT BbIATY U3
knacca. Mnu xe MOXHO npepBaTb NEKLUNI0O Ha He-
CKOJIbKO MUHYT, UCMNOMb3ys OOWH U3 npeasiarae-
MbIX METOAOB aKTUBU3aUUW (HEDOJIbLUNE MNCH-
MEHHbIE YrPaXHEHWS, rpyrnoBbIe 1iv rnapHble 06-
CYXOEHUS).

Mcuxonorn yTBEpXOaloT, 4TO AN TOro YTOObI
aKTUBM3MPOBaTb CTYAEHTOB, C/leQyeT UCMOJIb30-
BaTb 60nee pa3Hoobpas3Hble MeTodbl. CornacHo
ncecnenoBaHMsaM B AaHHOW o6nacTtu, 60bLUMHCT-
BO JOAEN BOCNPUHMMAIOT/3anoOMUHAOT/MOHN-
MatoT

Y )
10% 13 TOro, 4TO OHU YUTaOT
o H
20% n3 TOro, 4TO OHWU CNblWAaT
30% 13 TOro, 4TO0 OHM BUOAT
o H
50% n3 TOro, 410 OHU BUAAT U CNblLLAT
70% 13 TOro, 0 Y4eM OHM roBOPSAT C APYrMMIA
80% 13 TOro, YTO OHM NCNOMB3YIOT U MPUMEHSAIOT
95% 13 TOro, 4emy OHM y4aT Apyrmx

(UcTounuk: Yuneam Mmaccep, umt. no: Biggs, Tang, 2007, p. 96).



ObyyeHMEe CBEPCTHUKOB
(Peer tutorial/teaching)

Kak Mbl BUOMM, YeN0BEK 3aNOMMHAET 1 MOHMMa-
eT 6onblue, koraa 0ObsACHAET MaTepuan KoMy-m-
60. 3T0 BECKMIA apryMEHT B NMOJIb3Y UCMOJIb30BaHMS
MeToaa 06y4eHUst paBHbIMU MO CTaTyCy CBEPCTHU-
KaMu. ATOT METO[, MOXET MPUMEHSTLCS Kak B 60JIb-
LUMX, TaK M B Masibix rpynnax. 3agaya noarotoButb
y4ebHbIi MOMEHT MOXeT OblTb MHAMBUAYabHOM
WY FPYNNoBoit. TakoMy METOAY MOXET OblTb OTBE-
OEHO oTae/nbHOe 3aHsATUe, Korga CTydeHTam npe-
[OCTaBAETCA BO3MOXHOCTb BbICTYMUTb B POSY
npenogasateniein. Bo3aMOXHO Takxke BKJItO4aTb KO-
POTKME BbICTYMJIEHNSI CTYAEHTOB BO BPEMSI pery-
JISIPHBIX 3aHATUIA. CyLLECTBYIOT HEKOTOPbLIE NpPaBu-
fla NpoBeAeHnst 00y4eHnst paBHbIMW MO CTaTycy:

- npenogaeatefib AO/KEH NPEeLOoCTaBUTb WH-
dopmMaumio Unmn ykasatb UCTOHHMKM, TaK Kak OH He-
CeT OTBETCTBEHHOCTb 3a Ka4yecTBO M [J0CTOBEp-
HOCTb y4ebHOro matepuana;

- npenojasaTesb OO0/MKEH NPOBEPUTbL COOEp-
XaHne y4e6HbIX MOMEHTOB, MOArOTOBMAEHHbIX CTYy-
OeHTaMu, 0AHaKo AaTb BO3MOXHOCTb CTydeHTam
NnpeacTaBuUTb Temy/npobieMy Cco CBOEN TOYKM
3peHus;

- nocne y4e6HOro MOMEHTa, MPOBEAEHHOro
CTydeHTamu, npenogaBaTesib OOJIKEeH AaTb CBOW
OT3bIB, @ TAKXE NOMNPOCUTb APYIMX YHaLLMXCS MPO-
KOMMEHTMPOBaTb 3aHATHE.

ObOy4yeHMe Ha OCHOBE
NPakTMYeCKUX NPUMEPOB
(Case-based learning)

MeTona 06yyYeHns Ha OCHOBE NPaKTUYECKMX NPU-
MepoB MOXeT ObITb NpeACcTaBfieH B ABYX BapuaH-
Tax. NepBbii, KOorga CTYAEHTbI U3y4atloT NpuMepbl/
nena/npobnemsbl, B3ATble N3 peanbHOl OeicTBu-
TeNnbHOCTU. Takme npumepbl/npodaemMbl MoOryT
NPUMEHATLCSA AJ1S UIIIOCTPaLMM OTOENbHOMN TeMbI
WU XXe MOryT OblTb OTOOPaHbl OS5 KaXKA0W TEMBbI,
BKJIIO4YEHHOM B Kypc. Llenb BToporo BapuaHTa uc-
Nnosb3oBaHNs 0Oy4eHMst HA OCHOBE NpPeLUeaeHTOB —
Hay4YnUTb CTYAEHTOB MPUMEHSITb 3HAHUS B peasibHOM
OeNCTBUTENbHOCTU. VIHbIMM cnoBamu, CTyAeHTaMm
[aeTcst BO3MOXHas npobnemMa/neno, n oHU OOMXK-
Hbl HAWTK pPeLleHMne NMyTeM NPUMEHEHMNS MOJTyYeH-
HbIX 3HaHMN. OBOy4yeHne Ha OCHOBE MPaKTUYECKNX
NnpPMMepPoB (KercoB) cnocobcTByeT BbipaboTke
aHaIUTMYECKNX HAaBbIKOB 1 HAaBbIKOB PELLIEHUS NPO-
6nem, a Takxke Mo3BOJISET yHalMMCH NMPUMEHSTb
HOBbIE€ 3HAHMS N HaBbIKM Ha NPaKTUKE.

Flpynnosasa paboTa

B peanbHO Xn3Hn niogam He paboTatoT caMmu No
cebe, 1 peaKko NPUHUMAIOT PELLeHNs CaMOCTOs-
TenbHOo. iIMeHHOo noaTomy paboTa B rpynnax asns-
eTCA BaXHbIM N HEOOXOAMMbIM METOAO0M 00y4ye-
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HUs. B rpynnoBoii paboTte CTyaeHTbl KOHKPETU3N-
PYIOT y>XXe M3BECTHOE COoAepXaHMe 1 NpoaymbiBa-
0T BbIBOAbI 1 peLleHmns. OHM yyaTca pacnpenensrb
3apa4n, coTpydHuyaTb U NpUHUMaTb obLlime pe-
LUeHUs1, a Takxke HeCTu OOLLYI0 OTBETCTBEHHOCTb
3a KOHeYHbIN pe3ynbTaT. [pynnosasi paboTa MoxeT
NCMONb30BaTbCs /1 pPeLleHns HeboNbLUMX 3aaay
B KJlacce, Tak Xe Kak 1 AOMaLUHUX 3a4aHnin 3Ha4Yn-
TenbHoro obbema. CylecTByeT MHOXECTBO Mpu-
MepPOB OopraHn3auun paboTbl B rpyrne:

— BO BpeMS fiekKunm nnm CemMmHapa opraHm3ao-
BbIBAlOTCS HEGONbLLME FPYMMbl UM Napbl B OCHOB-
HOM [OJ11 KPaTKOro 06Cy>XaeHns:;

— YfieHbl rpynnbl NOAyYalT UHANBUAOYASbHbIE
3a[aHuns, a 3aTeM coOMpPaloTCs B LIENSX PeLleHns
OCHOBHOW 3a4au4u;

— YfieHbl rpynnbl NOAyYalT UHANBUAOYASbHbIE
3a4a4um (BO3MOXHO MPOTMBOpEeYaLLme apyr apyry)
1 obLime 3agaHuns, B TOM yncne aedarbl. B pesynb-
Tate rpynna gosikHa NpuiiTn K obLemy 3aksoye-
HUIO U OONOXUTb PELLUEHNE OCTajIbHbIM YiEeHaM
rpynnbl nAun Knacca.

CyLiecTByeT 1 Takast opma rpynnoBoi paboThbl,
Kak CMOHTaHHOEe COoTpyaHMYecTBo. [penoaaBartenb
HE MMeeT BO3MOXHOCTU BAUATL HA COOEPXaHUE U
dopMy aaHHom paboTbl. OgHako aTa popma LWnMpPo-
KO MCNOMb3YyEeTCS, HaNpuUmep, LWBEeACKUMWN CTYOEH-
Tamu. OHK, Kak NpasBuso, paboTaloT B rpynnax B Te-
YyeHue Kypca 1 0COBEHHO B 3K3aMeHaLMOHHbIE Mne-
puoapl, C TeM 4TOOblI MOMOraTb Apyr APYry NoHATb
y4eObHbI MaTepuas, oObMeHMBaTbCs UHMOPMaLM-
en, obeyxaaTb pasnnyHble TOUKMU 3PEHUS.

Mpob6bneMHO-OPUEHTUPOBAHHOE
obyyeHune

MpPo6NEMHO-0PUEHTUPOBAHHOE 00yYeHne AB-
NIAETCHA OOHUM 13 Hanbonee BaXHbIX JOCTUXEHNIA
B COBpPEMEHHOI cucteme obpasosaHma. OHO OC-
HOBLIBAETCSA Ha MPEanoNOXEeHNN 0 TOM, Y4TO N1La,
3aMHTepecoBaHHbIe B peLueHnn npobnemsl, 6yaoyT
nckatb MHGOPMaLMIO U Apyrue NpukiagHble 3Ha-
HUA, HeobxoauMble AN peLleHus aTon npobne-
Mbl. OgHaKko NPo6IEMHO-0PUEHTUPOBAHHbLIN No4-
X0/l He 03HaYaeT, YTo NpenoaasaTesb NPOCTO OXU-
naet pelueHus npobnem oT cTyaeHTos. MNpenoaa-
BaTe/ib [O/KEH CNeaMTb 3a WHAMBUAOYaSIbHbIM
NPOrPEecCcOM Kax oM rpynnbl, NOMOratb yCTPaHATb
3a0Ny>XaeHUs, a Takke YBUOeTb NnpasBuiibHOE Ha-
npassieHne 09 peLleHns npodnemsl.

Helvlanosa>|<Hy+o POJSIb B aKTBM3auunn rnpoLec-
ca O6Y‘-I6HMFI NrparoT Takne MeToabl, Kak Nrp bl
m nmmtauunm. Wrpbl 0QHOBPEMEHHO O6yLI3.IOT
M BbI3bIBAOT MHTEPEC K O6Y‘-IGHMIO. MHorvne urpsbl
ABNIAIOTCA MMNTAUNAMN peasibHbIX CVITyS.U,MVI, Ha-
npmnmMmep genosbie€ Nrpbl, Urpbl, UMUTUPYIOLLIME ME-
KAYyHapOAHblE OTHOLUEHUA. OnucbiBass wurpbl un



nmutaummn, MakKunHum (McKeachie, Svinicki, 2006,
p. 225-226) yTBEPXAAET, YTO «MNaBHOE MPEnNMy-
LLECTBO Urpbl MU UMUTALMK 3aKITIOHaeTCs B TOM,
YTO CTYAEHThI ABNSAOTCS aKTUBHLIMW YHaCTHUKAMWU,
a He naccuBHbiMK Habnopatenamu. CTyOeHTbl
OOJIKHbI MPUHMMAaTb PeLLeHNs, pewaTb NpobiemMbl
M pearMpoBaTb Ha pe3yfibTaTbl CBOMX PELLUEHUIN».
OOHMM N3 HEQOCTATKOB METOOA Urp SIBASETCS UX
TexHndyeckoe obecneyveHmne. CNoXHO HaWTu urpy,
KOTOpas MOSHOCTbLI noaxoamna Obl K npegmeTy
nnu Bonpocy. MNMpouecc pa3padboTkm COOCTBEHHOM
NUrpbl MOXeT ObliTb JJOBOJIbHO TPYA0EMKUM.

MpoekTHaa paboTa sBAsgeTCcs ewle oa-
HMM METOA0M, KOTOPbI COnmxaeT obyyeHne 1 pe-
anbHYyl0 OEeCTBUTENbHOCTb. MNPOEKTb, Kak npaBu-
J10, OCHOBaHbI Ha peasibHbIX Cly4Yasx, CBSA3aHHbIX C
MOBCEAHEBHOW MPOPECCUOHANBHON OeAaTEeNbHO-
CTblo. TNpPOEKT OpraHM3yeTcsl N OCYLUECTBSIeTCS
rpynnon cTyaeHToB. Kaxabli CTYAEHT noay4aer
onpeneneHHylo posib U GyHKUMK, 3adayum no Bbl-
MOJIHEHMIO MPOEKTA pacnpeaensoTcs Mexay yne-
HaMW rpynrbl. MEHEOKMEHT, UK ynpaB/ieHne npo-
€KTOM, SIBMIIETCA HEOTbEMJIEMOW YacTblO: Crneno-
BaHMe YETKOMY CTPYKTYPHOMY MJjiaHy 1 CPOKaMm Bbl-
NosIHeHUs 3adad, pacrnpeneneHne GyHKUnnm — Bce
ABNISIETCS BAXHbIM A5 AOCTUXEHWS pe3ynbTaTa.

OueHka

OugeHka urpaeT BaxHyIo posb B 06pas3oBaTeib-
Hom npouecce. CyLlecTByOT ABe OCHOBHblE hop-
Mbl OLEHKM — onpegenswole-popMnpyioLLLaa 1
utorosas. lNepsas Gopma Heobxoauma anga nog-
OepXKn obpaTHOW CBA3M CO CTyAeHTaMun B Xo4e
o0y4yeHus. MpenogasaTteny U CTYOEHTbI AOMKHbI
3HaTb, KakuM 00pasom npoxoauT obydyeHne u
MMETb BO3MOXHOCTb KOPPEKTUPOBaTb MPOLECC.
BTopasa ¢dopma UCMonb3ylTcs NS OLEHKM pe-
3ynbTata 0by4eHns 1 BbiCTaBNeHNs 6annoB B KOH-
Le Kypca unm nporpammbl.
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B nepmarormyeckmx WCTOYHUKAX YyOENsaeTcs
MHOr0 BHUMaHUS GOopMUpPYIOLLEN OLLeHKe (obpaT-
HoM cBsaA3n). OHa aBngeTcda Takke OgHUM K3 ad-
dEKTUBHbIX METOO0B Y4eOHOW OeATeNbHOCTH, KO-
TOPbIN NOMOraeT 06HaPYXMTb OLLIMOKM B MOHMMA-
HWUM CTYAEHTOB W UCMNPaBUTb MX. Takas oueHKa He
BINSIET HA PE3Y/bTaT B KOHLLE Kypca 1 NO3TOMY He
Bbl3blBAET CTPaxa WUim TPEBOIrv y CTYAEHTOB.

Jbtonc OnTtoH (1987) onpenennn, 4To oueHKa
B LIEJIOM MMEET HEKOTOpPbIE HeraTUBHbIE NOCNEe -
cteug (Biggs, Tang, 2007, p. 169). Mo ero cno-
BaM, CTYAE€HTbl B OCHOBHOM KOHLEHTPUPYIOTCS Ha
Tex acnekTax 1 BOnpocax, No KOTOPbIM OHU OyayT
oueHmBaTbCs. NHbIMM croBamMu, OHW yyaT ToO, O
4eM UX CNpPOoCSsT Ha ak3ameHe. o3ToMy YpesBbl-
4yanHO BaXKHO cornacoBaTtb TPeOOBaHWS K 9K3aMe-
HY C LEeNsMM N COAEPXAHNEM Kypca, T. €. TaKuUMm
obpaszom chHOpPMyIMpoBaTb KOHTPOJIbHbIE WK
3K3aMeHaUVOHHble 3a4aHuns, 4ToObl OHM OTpaxa-
NN Uuenu, NoCTaBNEHHbIE Nepea Kypcom. BaxHer-
LUWIA acnekT, 0 KOTOPOM MnpenogaBaTesb O0JXKEeH
NMOMHUTb, — 9TO OUEHKA pPa3/INYyHbIX YPOBHEWN
3HaHMUS.

* Kk *

MopBoasi uTor, HEOGXOAMMO CKasaTb, YTO HEeT
eJVHOro MeToda, KOTOopblii SABNSIETCA COBEPLUEH-
HbIM M NOAXOOUT KO BCEM YYEOHbIM CUTyaUUsIM.
HaobopoT, 6onee pe3ynbTaTtMBHLIM ABSETCS Bbl-
60p noaxodsilLyx MeTOOOB M BapuaTUMBHOCTb B
npouecce obyyeHusi. ONTUMasnbHbIN MeTon, A0S-
XeH OblTb NogobpaH Ons Kaxaow y4eOHOW cu-
Tyauum. N3amMeHss B3NS, Ha TEOPWUIo, Nexallyto
B OCHOBe 00y4yeHusi, npenogaBaTtesfib OOJIKEH
NMOCTOSIHHO  MOMHUTb, 4YTO O0Oy4YeHue/y4yeHne
(learning) — 9TO OCHOBHOW MPOLECC, CTYAEHT/y4a-
LuMincs — 9TO LeHTpanbHas durypa B obpasosa-
HUM. A OCHOBHasi GYHKLUNS yYUTENS 3akiioyaeTcs
He B Nepeaaye 3HaHWN, a CO34aHNM YCNOBUIA ANs
nx GOpPMNPOBaHMS.
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INTRODUCTION: SUSTAINABLE
DEVELOPMENT AND TEACHING

Why do we talk about education while discussing
sustainable development?

When talking about sustainable developments
many concentrate on the environmental aspect
and leave economy and society aside. Itisimportant
to remember that the concept of sustainability
comprises three components, as it is presented on
the following scheme.

Education is an essential factor, which influences
society. John Dewey, afamous progressive educator,
stated, that education is a fundamental method of
social progress and reform (Bowen, Hobson, 1974).
If we want to change a society, we have to start from
education. Therefore, if to transform the concept of
sustainability into the pyramid andinclude education,
the scheme could look like the following (Scoullos,
Malotidi, 2004, p. 21):

idea is that education can be

Scoullos’
considered as a basis for the pyramid of sustainable
development. So the concept of Education for
Sustainable Development (ESD) comes into being.
Itis vitally important, that Education for Sustainable
Development is not only about Environmental and
Ecological Education. The idea is that education
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has to change both the content and the forms, so
that sustainable development will become the only
alternative for future generation. The concept
comprises many characteristics such as
interdisciplinary and holistic approach, locally
relevant in the global context, etc. However this
compendium will be focused on so-to-say pure
pedagogical principles: promoting critical thinking
and problem-solving, employing variety of
educational methods.

THEORIES OF EDUCATION

To start discussion about different methods of
teachingwe needtotalk abouttheories ofeducation
that are the basic of any further action.
Understanding of the whole process of education,
mechanisms of learning and teaching defines HOW
this education is performed.

Today the most common approach places
constructive model versus transmitting model of
education. Many of the teachers nowadays both in
Western and Eastern pedagogical science believe
that students learn best through direct instruction.
That is why they impart lots of information to their
students using lecture as a main method and paper
and pencil for the tests. The students are thought
to be motivated mostly through the use of grades,
rewards or punishment. According to this model
not deep understanding but remembering is
needed for learning. The point of departure is a
belief that knowledge about the world is static and
fixed and must be taken for granted. Therefore the
teacher is the transmitter of the knowledge and
notions accumulated during the centuries and
passed on from generation to generation. This
model of education is called “transmitting model of
education”.

However the constructivist theory, widely
promoted in Western education, starts from the
assumption that knowledge is actively constructed
in human mind with the main goal to develop
students’ ability to think. New knowledge is
constructed on the basis of the ideas, beliefs and
knowledge that the individual had before. David
Perkins contrasts Deep Understanding versus
Surface Learning (Feden, Vogel, 2003, p. 13-14)
and says that Surface Learning causes fragile
knowledge that can be easily forgotten while
“deep understanding is well connected to other
things we know and we not only retain them, but



are also able to understand them and apply them
when appropriate” (p. 14). Consequently, the
definition of constructivist pedagogy is thought as
“the creation of classroom environment, activities,
and methods that are grounded in a constructivists
theory of learning, with goals that focus on
individual students developing deep
understanding in the subject matter of interest
and habits of mind that aid in future learning”
(Richardson, 2003, p. 1627).

Similar concepts are expressed by John
Biggs and Catherine Tang in their “Teaching for
quality learning at university: What the student
does” (2007) — the book that became an inspiration
for the author of this article. Besides wide
discussion about surface and deep approaches to
learning (p. 22-29), their main focus is that the
standpoint in education should be changed from
teacher-centred to a student-centred perspective.
The main question is not ‘What teacher does?’ but
‘What student does?’ In accordance with this, the
authors describe not teaching methods but
Teaching/Learning Activities (TLAs). Preston D.
Feden and Robert M. Vogel in their Methods of
teaching (2003) compare two theories emphasizing
the learning process (p. 35):

Contemporary cognitive

Traditional behavioural theory theory

Learning is a holistic and
much more than additive
process of accumulating
information

Learner actively construct
their own understandings

Learning is the accumulation
of bits of information and
skills

Teacher can transfer
knowledge directly to
learners

Learning takes place as
teacher and individual learner

Learning is social and involves
cooperation with others

interact
Emphasis in on providing Emphasis on bringing about
instruction learning

Another widely accepted categorization to
describe the teachers’ role in university education
is the one done by Paul Ramsden (2003). He
suggests the following categories: 1) Teaching as
telling or transmission; 2) Teaching as organising
student activities; 3) Teaching as making learning
possible.

TYPES OF TEACHERS

There are different types of teachers and their
work is based on different theories; they used
different methods and styles etc. Biggs and Tang
(2007, p. 16-19) define three levels of teachers
according to the focus on their activities:
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Level 1: What the student is

The teachers see first the differences between
students: there are good and bad ones. The
teachers see their responsibility in knowing the
content well and explaining it clearly. And it is up to
the students to attend lectures, to listen carefully,
to take notes, to read recommendation etc. Ability
of the students is a main factor. The curriculumis a
list of items to be covered by the teacher and then
be repeated by the students. This theory of teaching
can also be called “blame-the student” theory.
When the students do not learn, it is completely
their own fault.

Level 2: What the teacher does

The teachers at this level are concentrated
on what teachers do. This view of teaching is
still based on transmission. The responsibility
of “getting it across” is on what teacher does,
one should find more effective way of teaching.
The teacher should use more and various
techniques, and good class management is
important. Learning depends on how good the
teacher is, so he/she is blamed when students do
not study.

Level 3: What the student does

The third level is a student-centred model of
teaching. Therefore the main task of the teaching is
to support learning. It isimpossible to say, “l taught
them but they did not learn”. Rather teaching must
take into consideration what students do in order to
achieve more effective learning. The teacher
should think about if students understand, and find
activities to stipulate levels of understanding. In
other words teaching must stimulate learning.
Learning and understanding are the main concerns
at this level.

INTERRELATION BETWEEN TEACHING
AND LEARNING

Taking into consideration the third level on which
the teacher should stimulate and facilitate learning,
it is possible to conclude that these two processes
are closely interrelated; they are indivisible.
Therefore in some sources, namely Biggs and Tang
(2007, p. 55-57), not methods of teaching but
Teaching/Learning Activities (TLAs), are defined
and discussed.

The overall idea of the scheme above is that one
(we are talking about teachers now) should not
forget about learning while teaching.



Knowledge
Skills

| Learning \ \ Learning

Understanding
Problem-solving

Scheme Teaching/Learning Interaction

SURFACE AND DEEP APPROACHES
TO LEARNING

As the level of teachers was discussed
previously, now it is time to turn to students and
how they approach learning. Biggs and Tang
distinguish two approaches:

A. Surface approach. The main characteristic of
this approach is that the students want to cope with
the task with minimum trouble and at the same time
meet course requirements. High-level cognitive
activities are needed for the proper accomplishing
the task; that is why in case of surface approach
only low-level activities are used. Remembering of
the facts and reproduction of materials is often
represented as understanding, which actually does
not happen. According to Biggs and Tang (2007,
p. 23), there are some factors that encourage
students to use such an approach:

+ An intention only to achieve a minimal pass.
Such may arise from a ‘meal ticket’ view of
university or from a requirement to take a subject
irrelevant to the students’ programme.

» Non- academic priorities exceeding academic
ones.

+ Insufficient time; too high workload.

» Misunderstanding requirements,
thinking that factual recall is adequate.

+ A cynical view of education.

+ High anxiety.

+ A genuine inability to understand particular
content at a deep level.

In their book Biggs and Tang state “The first step
to improve teaching is to avoid those factors that
encourage surface learning” (p. 24). That is why it
would be appropriate to list these factors, which
should be avoided:

+ Teaching piecemeal by bullets lists, not
bringing out the intrinsic structure of the topic or
subject.

» Assessing for independent facts, inevitably
the case when using short- answer and multiple-
choice tests.

+ Teaching, and especially assessing in a way
that encourage cynicism: for example ‘I hate
teaching this section but we have to cover it’.

such as
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+ Providing insufficient time to engage in the
task.

« Creating undue anxiety or low expectation of
success (p. 23-24).

B. Deep approach. Deep approach to learning is
characterised by the wish of the student to be
engaged in the task actively and understand it. That
is why high-level cognitive activities are mobilised in
order to cope with the task. Students are interested
and motivated. When students feel the need-to-
know, they automatically try to focus on essential
meanings, on main ideas, themes, principles, or
successful applications. There are certainly some
factors that make students to apply this approach:

+ An intention to engage the task meaningfully
and appropriately. Such an intention may arise
from an intrinsic curiosity or from a determination
to do well.

+ Appropriate background knowledge.

» The ability to focus at a high conceptual level,
working from first principles, which in turn requires
a well-structured knowledge base.

+ A genuine preference, and ability, for working
conceptually rather than with unrelated details
Biggs and Tang (2007, p. 24-25).

It is advisable to focus on those factors that
encourage a deep approach. So, the teacher has
to keep in mind these factors:

+ Teaching in such a way as to explicitly bring
out the structure of the topic or subject.

« Teaching to elicit an active response from
students, e.g. by questioning, presenting problems,
rather than teaching to expand information.

» Teaching by building on what students already
know.

- Confronting and eradicating students’
misconceptions.
» Assessing for structure rather than for

independent facts.

+ Teaching and assessing in a way that
encourages a positive working atmosphere, so
students can make mistakes and learn from them.

« Emphasizing depth of learning, rather than
breadth of coverage.

*In general, and most importantly, using
teaching and assessment methods that support



the explicit aims and intended outcomes of the
course Biggs and Tang (2007, p. 25).

WHAT DO WE TEACH AND EVALUATE:
LEVEL OF KNOWLEDGE

Bloom’s Taxonomy

Evaluation

Synthesis

Analysis

Application

Understanding

Knowledge

In 1956 Benjamin Bloom headed a group of
educational psychologists who developed a
classification of levels of intellectual behaviour
important in learning. Bloom found that over 95 %
of the test questions students encounter require
them to think only at the lowest possible level
namely to recall the information.

“Bloom identified six levels within the cognitive
domain, from the simple recall or recognition of
facts, as the lowest level, through increasingly
more complex and abstract mental levels, to the
highest order which is classified as evaluation”
(http://www.officeport.com/edu/blooms.htm).

Biggs and Tang (2007) distinguish and define
declarative and functional knowledge. According
to them declarative knowledge “refers to knowing
about things, or ‘knowing what’. It is public
knowledge, subject to rules of evidence that makes
it verifiable, replicable and logically consistent. It is
what is in libraries and textbooks, and is what
teachers declare in their lectures” (p. 72).
Functioning knowledge means that they are used in
performance and based strengthened by
understanding. This knowledge, say Bigg and
Tang, is within the experience of the learner, who
can now put declarative knowledge to work by
solving problems, designing building, planning
teaching or performing surgery (p. 72).

According to the kind of knowledge we would
like students to gain, we have to construct our
goals and activities.

GOALS OF TEACHING
OR INTENDED LEARNING OUTCOMES

Since we agreed on the point that teaching and
learning are two interrelated processes and the main
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concern of the teacher is the learning process, we
have to change our approach to goals of teaching /
learning. In modern pedagogical science the new
concept is accepted: Learning Outcomes (Biggs &
Tang: Intended Learning Outcomes (ILOs)). This is
once again to emphasise learning, not teaching. Thus,
LEARNING OUTCOMES are statements expressing
what the students should know, understand, and
relate themselves to and being capable of doing by
the end of a particular period of study.

The ILOs are constructed upon deciding what
kind of knowledge is to be involved. The following
verbs representing intellectual activity on each level
of knowledge is a good tool for designing ILOs.

Knowledge: arrange, define, duplicate, label,
list, memorize, name, order, recognize, relate,
recall, repeat, reproduce, state.

Comprehension: classify, describe, discuss,
explain, express, identify, indicate, locate,
recognize, report, restate, review, select, translate.

Application: apply, choose, demonstrate,
dramatize, employ, illustrate, interpret, operate,
practice, schedule, sketch, solve, use, write.

Analysis: analyze, appraise, calculate,
categorize, compare, contrast, criticize,
differentiate, discriminate, distinguish, examine,
experiment, question, test.

Synthesis: arrange, assemble, collect,
compose, construct, create, design, develop,
formulate, manage, organize, plan, prepare,

propose, set up, write.

Evaluation: appraise, argue, assess, attach,
choose compare, defend, estimate, judge, predict,
rate, core, select, support, value, evaluate (http://
www.officeport.com/edu/blooms.htm).

Moreover, according to the European Credit
Transfer and Accumulation System (ECTS), being
implemented by most of the signatory countries of
the Bologna process, the objectives of the course,
included in the official information course package,
should preferably be expressed in terms of learning
outcomes and competences.

As you may know according to the Bologna
process higher education is divided into three
cycles: bachelor, master and doctoral studies. The
following example shows general goal of higher
education in Sweden according to the cycles.

“Section 8. First level education shall essentially
build on the knowledge that students acquire in
national or specially designed programmes at
upper secondary school or corresponding
knowledge.

First level education shall develop the students’

— ability to make independent and critical
assessments,

— ability to independently perceive, formulate
and solve problems, and



— awareness to deal with change in working life.

Section 9. Second level education shall
essentially build on the knowledge that students
acquire in first level education or corresponding
knowledge. Second level education shall involve a
deepening of knowledge, skills and abilities relative
to first level education and, in addition to what
applies to first level education, shall

— further develop the students’ ability to
independently integrate and use knowledge,

— develop the students’ ability to deal with
complex phenomena, issues and situations, and

—developthe students’ potential for professional

activities that demand considerable independence,
or for research and development work” (Source:
Higher Education Act, Chapter 1, Section 8, from 1
January 2007).

“GOOD TEACHING” AND HOW TO ACHIEVE IT

Let us start discussion from the qualities of the
teacher, in other words, what makes “a teacher” to
be “a good teacher”. In the following table we can
see qualities of a good teacher articulated in
different words by students and by the teachers
themselves:

According to the teachers:
— Enthusiastic

— Knowledgeable

— Clear goals

— Gives feedback

- Kind

— Available

— Variety in teaching

— Fair, objective

According to the students:

— Enthusiastic

— Knowledgeable

— Pedagogical

— Objective and Fair

— Open to communication with students

— Level of teaching adapted to students’
level of knowledge

— Variety in teaching

Now, let us look at the teaching. There are some
important factors that make teaching successful:

« Teaching/learning climate

+ Motivation

- Reflective teaching

+ Activation

Teaching/learning climate. By different (formal
and informal) interaction with students teachers
create certain atmosphere, which determine how
the students and other participants feel about
learning. This is called teaching/ learning climate.
Such climate certainly has influence on how
students learn. Thus, Douglas Mc Gergor (1960)
defined theory X and theory Y climates in
management. Biggs and Tang (2007, p. 37-39)
transferred these theories to the classroom. Theory
Xassumes that students cannot be trusted, they do
not want to learn and they will cheat if they have
possibility. They need to be told what to do and
what to study, attendance needs to be checked
every lecture and the examination must be
invigilated. This learning climate is based on
anxiety, generates negative felling. It is associated
with blame-the-student model of teaching and as
consequence encourages surface learning.
According to the theory Y students are assumed to
do best when they have freedom and space to use
their own judgements. Classroom attendance is
not obligatory and the forms as home-take
examination and peer assessment are common.
The consequence of this climate theory is a deep
approach in students learning and good results. At
the same time there is usually risk for cheating.
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There are pure cases, butin practise the climates
tends to lean more towards one or another theory.
The approach to learning clime is balancing trust,
risk and value!

Motivation is an important aspect for both
students and teachers. There are no unmotivated
students: all students want to do something. So our
task as teachers is to make students be interested.
According to the authors, to who we constantly
refer, two factors make students or anyone else to
be willing to lean something:

— It has to be important; it must have some value
to the learner

— The learner needs to expect success when
engaging the learning task (Biggs and Tang, 2007,
p. 32).

This commonsense understanding is called
expectancy-value theory of motivation. Common
examples of teachers’ mistakes are: “This is
unnecessary part of the course but we have to
cover it anyway” or “This part of the course is rather
difficult, but you are at the university and have to
cope. Higher education is not for those who do not
understand”. Giving feedback and commenting
results teacher should be careful and thoughtful in
what she/she is saying.

Compare the remarks given on when student
succeed: “You are good at this, aren’t you?” and
“You had it lucky this time”, and comments when
students fail like “This is hard, but with little bit more
effort you will get it right” with “You just do not have
what it takes”. By giving negative remarks you “kill”
interest and motivation. So the key to motivation is



to not discourage students in their studies and
show that academic activities are meaningful and
worthwhile.

Another important aspect is that the teacher
himself/herself must be motivated in order to give
this feeling of the subject to the student. When the
teacher is bored or unenthusiastic about the
subject, students will never be motivated or
interested in learning about it.

Reflective teaching is when expert teachers
continually reflect on how they might teach even
better. Among many characteristics given by
students to a “good teacher” there are knowledge,
objectiveness and variety in teaching. So keep
yourself updated and try to use more methods.
Having experienced problem with students, do not
blame them, but reflect on what could be the
reason, and reflect. Teaching is a personal process,
and every teacher should consider the subject, the
level of students and work out own solutions. An
interesting fact is that in all western universities
have students’ and teachers’ evaluation after the
course as a common practise. Students should
evaluate a course (structure, workload, content
etc.) and the teacher: his/ her own level,
preparedness, communication skills etc. The
results of the evaluation are as a rule taken into
consideration by the head or the board of the
department, and may have influence on the
teacher’s employment.

A good university teacher nowadays has to give
up a “traditional view” of the teacher such as “I gave
all necessary information to the students, they have
a book and it is not my business how the will learn
and be ready for the exam”. What we are taking
about now is the student-centred approach, in
which the starting point is “What do students do
and how do they learn?” So the teacher’s
responsibility is to make the whole process more
effective, by activating students learning.

Activation. How to activate the students? Party
we have answered to this question: motivate, show
the value of what they are doing, put clear goals
etc. One more point is to make them understand
and put the knowledge into practice (learning-by-
doing approach).

“Tell them and they will forget,

Show them and they will remember

Involve them and they will understand”.

Therefore the task of the teacher is to choose
optimal methods for achieving goals. These
methods (or as we called them previously teaching/
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learning activities) have to correspond to the
purposes of the teaching/ learning process.

Here is the list of teaching methods / TLAs that
are most common in practice:

« Lecture/ tutorial

- Seminar

« Group discussion

- Group work/ team learning

« Field visit/ Excursion

« Laboratory Work

Some additional methods are still defined as
non-traditional /innovative. To this group the
following could be referred:

+ Project Work

+ Case study method

« Problem- based learning

- Peer tutorial/ teaching

+ Simulation training/ games

- Role play

+ Online teaching

It is impossible to say that some methods are
better than others and that we have to exclude, for
instance, all lectures and substitute them by
seminars. The teacher have to find an optimal set
of TLAs that will correspond to the goals of the
course, always keeping if mind that ACTIVE
LEARNING is more effective than passive.

Furthermore, let us consider the effectiveness
of some methods.

Lectures

Lectures are sometimes perceived as an old
and transformative model, and that teacher must
leave behind this archaic techniques. Why should
we lecture if students can read themselves,
moreover reading is done at students’ pace and
lecturing- at teachers’ pace. Nevertheless, due to
different reasons lecture is still the main form of
university education. Why should we keep
lecturing? It is still good for introduction to the new
course/section, or clarification of key concepts or
summaries, presentation of new research data.
Also lectures are good for aural learners, and if they
are well prepared it arises interest to the subject/
topic. How can we improve lectures? By
demonstration, dramatization, small written
exercises, buzz group discussion, pair discussion
etc, shortly by making lectures participatory form
of learning. Some explanations on why it is
important to vary during the lecture are given in the
graphs below:



The bowing effect (Bligh 1998)
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According to the research on human memory,
one tends to remember the beginning and the
ending of what one heard. That is why in order to
improve the outcome of the lecture it is good to
make several breaks during the lecture. It is not
necessarily that you let students go out of the
classroom; you can just introduce some of the
suggested activating techniques for several
minutes in between of your lecturing.

Psychologists confirm that we should use more
varied methods and activate students. The
following result is confirmed by many researchers
in the field:

Most people learn

10% of want they read

20% of what they hear

30% of what they see

50% of what they see and hear

70% of what they talk over with others
80% of what they use and do in real life
95% of what they teach someone else

(Source: Attributed to William Glasser; quoted by Biggs and
Tang, 2007, p. 96)

Peer teaching

As you can see, one learns most while teaching
others. Why then not organise peer teaching? It can
be relevant for both big and small classes. The task
to prepare teaching session can be either individual,
or given to a group. You can spend a special class
for given students opportunity to be teacher or
include a small part during regular sessions. For
this kind of TLA there are some rules: the teacher
should provide materials or refer to the sources
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taking responsibility for its validity. The teacher
should check the content of the teaching session,
but do not interfere much, as students are likely to
present information from their prospective, and
after teaching session give your feedback and ask
the students to reflect on the session.

Case-based learning

Case-based learning can be presented in two
variants. The first one when the students study the
real cases that have been carried out. It can
illustrate particular issue or can be given through
the course selected for every topic to cover. Another
variant is aimed to teach how to apply knowledge in
areal case. In other words, the students are given a
case (a problem) and have to come up with the
solution. Case-based learning develops analytic
and problem-solving skills, and allows students to
apply new knowledge and skills. It also allows
introducing and exploring complex issues.

Group work

In a real life people do not work by themselves,
they even seldom make decision individually. That
is why group work is important and necessary
method of learning. In group work the students
elaborate already known contents and reflect on
conclusions. They learn to split tasks, collaborate
and make common decisions, as well as to share
responsibility for the final result. Group works can
be used for minor tasks in class as well as bigger
home-assignments. There are several examples of
organizing group work like buzz group (small group
or pair organised during lectures or seminars
mainly for short discussion), jigsaw groups (the
member of the group get individual tasks and then
gather in order to solve the main task), syndicate
group (organised including individual tasks and
common debate with the purpose that the group
will come to a common conclusion or decision to
report back in front of the class.) Spontaneous
collaboration as a form of group work is hard to
moderate from the teacher’s side, but nevertheless
it is often used by, for instance, Swedish students.
They tend to work in groups during the course and
exam periods in order to help each other with
understanding and with exchanging wisdom on
examination question.

Problem-based learning (PBL) is
one of the most important developments in
contemporary higher education. Problem-based
education is based on the assumption that
individuals who are motivated to solve the problem
will search and learn whatever knowledge is needed
to solve the problem. Problem-based learning does
not mean that the teacher just wait for problem



solution from the students. You have to check on
each group’s or individual progress, help to clear
up misconceptions and help to see right direction.
One of the methods of PBL is case-study learning
(described earlier), where the case is actual
description of problem situation.

Other valuable methods are games and
simulations. Games and simulations both
teach and are fun. Many games are simulations as
well, as business games, international relation
games. Describing games and simulations
McKeachie (2006, p. 225-226) states “the chief
advantage of games and simulations is that
students are active participants rather than passive
observers. Students must make decisions, solve
problems, and react to the results of their
decisions.” One disadvantage of games method is
logistic. It is hard to find a game that suits the
subject, and the development of your own game
can be rather consuming.

Project work isanother method that brings
study closer to reality. The project is usually based
onactual cases connectedto everyday professional
reality. The project is organised and carried out by
a group of students. Every student is attributed
roles and functions, the tasks are divided between
group members. An important part of the project
work is to consider project management: have
structural plan and clear deadlines, and to follow
the requirements.

Assessment

Assessment has an important role in the
educational process as well. There are two main
forms of assessment defined by all educational
scientists- formative and summative for two
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reasons- formative feedback and summative
grading. In formative assessment, the results are
used for feedback during the learning. Teachers
and students need to know how learning is
proceeding. The results of summative assessment
are used to grade students at the end of the course
or the programme.

Assessment in general has a backwash,
invented by Lewis Elton, 1987 (Biggs and Tang
2007, p. 169). According to him and as we know
from our experience the students mostly are
concentrated on the aspects on what they will be
assessed. In other words, they learn what they
think they will be tested on. That is why is extremely
important to align assessment with the goals and
the content of the course, in other words, to
construct the assessment tasks having intended
learning outcomes in mind. Another vital aspect
which teacher should not forget is to assess
students on different levels of knowledge, i.e. not
only remembering the facts.

In the pedagogical sources much attention is
give to formative assessment (feedback). It is one
of very useful teaching/learning activities, which
helpsto detectthe errorsin students understanding
and correct them. Such assessments do not
influence the grades and causes no fear and
anxiety.

* Kk *

To sum up, itis necessary to say that there is no
one method that is the best or suits in all teaching /
learning situations. On the contrary, the choice of
suitable methods and variation during the process
could be changed from time to time.

As a teacher we just have to keep in mind
learning as a main process and the student as the
central figure in education.
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